1In/orms

INFORMS: the Information Skills Project
Final Report

Jenny Brook
Ginny Franklin
Ruth Stubbings
David Pattern
Sheila Anderson
Paul Davis
Vanya Murray



O a1 (o Yo [U Lo 110 ) o T TR 3
P o (0] = Tox A= 110 TSR PUTRPRRRRP 3
3. ProjeCt ODJECHVES .....coie i 3
4. Project deliVErabIeS.......ccccoiiiieeieeeee et eer e e e e e e e e 4
TR £0] = Tox B 0] T2 TS TSRS 5
6. Loughborough University Summary report ... 6
6.1 Loughborough case StUudy ...........c.oiiieeeaeeciiiiiiiiiiiiiiie e 7
6.2 Loughborough concluSIONS............coi i, 12
7. University of OXford SUMMArY rePOI ........cecmmiieiiiiiiiieeis e ee e es e e eeenenes 14
7.1 Oxford English Faculty case Study ......cceeeeeeerreririeeiiiiiiiiiiiiiieieriinnnrnnnieee. 15
WAV ©) (0] (s Welo] a1¢ [ 1T T0 ] 0 1T 18
8. TECNNICAl FEPOI ....eiiiiiiiiiiiiieeeee e 18
9. EVAlUALION FEPOI ... e s 19
0.1 EVAIUATION @M. . ettt ettt eeemae e eanns 19
9.2 Success criteria, performance indicators ancboues ...............ccevvvvvvviieeeennn. 20
0.3 EVAIUALION FESUILS ... et ee e eaans 21
9.3.1 Investigation of the impact of the mater@isinformation seeking skills of
academicC Staff AN STUAENTS .......c..oe e e et e e e e eeaneeens 21
9.3.2 Take up and use of the INFORMS informatiatissknaterials within modules
IN TG VLS . it et et e e e et e e e eeba e e e s e b eeeeesbaaeeeees 22
9.3.3 Investigation of cultural change within thetper institutions....................... 22
9.3.4 Monitoring and reporting the progress ofgthgect including information for
Y= RG] 1101 [0 [T TP 23
L0, SUMMIATY Lottt e e e e ettt e e ab e e e e e e aneeene et eesbbnnaeeeee e 25



1. Introduction

The INFORMS project, primarily aimed at developthg information seeking skills of
students and investigating the cultural changelsimvthe teaching and learning in
institutions that may be required for this to o¢c@rose out of the JISC funded DNER
INHALE project.

The three partner institutions within INFORMS wéhe University of Huddersfield,
(lead partner), Loughborough University and thevdrsity of Oxford.

Beginning October 2002 the project ran concurrewttir the INHALE project to March
2003 and was completed at the end of September. 2003

2. Project aims
to integrate VLE and Digital Library Use into teau practice
to develop the information seeking skills of bota@emic staff and students
to raise the awareness of the resources availatdagh the Information
Environment
to involve staff who might not otherwise be invalve
to enable and provide support for re-using cordeutlearning objects

to develop the skills and knowledge of librariapsdagogical and technical

3. Project objectives
The development of partnerships and collaboratattsn the context of the
partner institutions to include all the differetalssholders in the support of
student learning within VLESs. The range of staffatved will include those not
necessarily currently involved in the teaching Eaining aspects of curriculum
development within the partner institutions e@mneputer staff or library staff.
The creation of 6 new core units in the INHALE dtse using local and national

information resources for identified modules at gblborough and Oxford



Universities. The subjects for the curriculum faedipilots within the project
were be:

Business, Engineering, Sport

Loughborough University at undergraduate level

English, Medicine and Social Sciences

Oxford University at undergraduate level

This will be undertaken with the support of the INEE project team and will
entail the use of the guidelines and tools alrgadguced by the project.

The building of sets of relevant information skit&terials to address the
different levels of learning needs of the partictadents in the different partner
institutions.

The embedding of these new units within the difieNLEs at each institution
(LEARN at Loughborough and Bodington at Oxford)ngsthe tools and methods
developed by the INHALE project.

Use the INHALE evaluation model and toolkits toesssthe impact of the

information skills materials on the outcomes ofistut learning.

4. Project deliverables
6 new subject focused Information Skills Units dasailed above) built around
core Digital Information Resources and integrated teaching practice —
extending, developing and scaling up the INHALEattase
Evaluations of impacts and effectiveness on stadf students
Case studies on the student experience of using#oeirces at Oxford and
Loughborough
Case Studies of joint course development & emimediohi VLES at Oxford and
Loughborough
Technical reports discussing any problems encoedterthe use of the objects
database and in the integration of the units geeetay the database.

5 free consultation visits to other HE/FE instibuts



5. Project phases

The project was divided into three distinct phases:
Phase 1:Start-up and development of resources

The INFORMS web site was created by the Huddedstedm and included secure

shared document and news input facilities for ttogegt team.

During this initial phase the project partnershat niversity of Loughborough and

Oxford identified key staff, modules and informatiesources for the project.

With the support of the INHALE team at Huddersfigddesentations and training
workshops were devised and run for the staff imine collaborative teams at

Loughborough and Oxford, to pass on the methodetogsed by INHALE.

Training covered the authoring to and re-using @onalready within the INHALE
database, the use of the evaluation toolkit anthemtegration of the information skills
resources into the LEARN VLE at Loughborough andiBgton VLE at Oxford.

New institutional portfolios for Loughborough anaford were created within the
INHALE database to enable these partners to cteateown new and customised skills

materials.

The newly developed information skills materials&embedded within the teaching
and learning materials in the VLEs and tested bytélams

Iterative evaluations of the effectiveness of thewve processes were collected from the

staff involved and were used to assess the effawtiss of the INHALE models.
Phase 2: Module delivery and evaluation
The information skills materials were deliveredhe students.

Pre and post test evaluations will be administése@ach pilot module. The data
collected was used to assess the effectivenebe ofew information skills materials on

student learning outcomes within the pilot modules.

Feed back of technical problems encountered wasded during this phase.



Phase 3: Report writing, dissemination of project eperiences and learning, exit

strategy

All the evidence was gathered together and eadciutign shared in the writing of the
reports and case studies from the project, whietbamg disseminated via the

INFORMS web site, as well having been submittecetevant journals and conferences.

An exit strategy that had a number of differentgulmsities was created.

6. Loughborough University summary report
(Click here for the fulLoughborough University Final Report

Information literacy is commonly known as InfornzatiSkills Training (IST) and covers
good practice in developing literature searchimgtsgies, searching of databases,
evaluative skills and citation & creation of bilgi@phies.

The library has a well established presence irUthigersity for the teaching of
information skills and has developed a number fiédint strategies in the delivery of
this.

The Library was concerned that not all studentsthadpportunity to attend IST
sessions and wished to find alternative ways o&eoimg information literacy skills
within the University. It was felt that self-pacedline tutorials would allow greater
access to training materials for students at timeeed. The INFORMS project provided
the opportunity for the development of these.

Over five years ago the University developed its @hectronic learning environment,
Learn.Its simple format enables Academics to create their materials for Learn using
Word or a web authoring tool. Learn links modudegctly to the appropriate reading
lists, exam papers and study guides and therdiscassion list facility. Lecturers can
also create tests utilizing Questionmark Perception

The uptake of Learn has varied from departmenefadment and individual to
individual. 1,054 modules out of 2,500 modulesenmaterial on Learn. Some

academics have put on a mixture of module outlileesure notes, PowerPoint slides,



Excel spreadsheets, exam papers and PDFs. Otherplogressed further and created
interactive learning material and utilize the dission groups.

The project team at Loughborough, after consultatvgh the relevant lecturers, wrote
new INFORMS units for the following subjects:-

Business, Engineering and Sport

And embedded these for student use in pilot moduitsn the Learn VLE. They also
undertook a baseline evaluation of student infoionageeking skills across the three
chosen faculties. This was followed by evaluatiohthe students’ skills on individual

modules within Learn before and after their usthefresources. .

6.1 Loughborough case study

The following pages include a start-up templateth@Business modulén the pilot. The
template was useful for recording all the key infation about the module such as
learning outcomes and the agreed requirementidanformation literacy component in
support of particular outcomes (e.g. a writtengrgsient or presentation). It also

included brief follow-up discussions on the outcgroéthe use of the materials.

Following this are various screen shots showingssie one information skills unit, the
units linked into the Learn VLE and Loughborouglitsary web site.

1n/forms
Module start up record

Dates: October 2002
Friday 10 January 2003

Module Name
Personal effectiveness

Module Code ABCDEFG

Module Teacher Lecturer X
Pathway/Branch/Course and | All first year Business students
year




Credits
Mode: F/T, PIT

10 credit
F/IT

Dates

Second semester (February 6 to May 2003)

No. of Students

272

No. of teaching sessions

Contact time: plenaryies&and workshops: X
hours

Unsupervised activity

X hours — this module concates on student

centred learning, including a central group project

Length of each taught session

1 hour lectures &slaps

Assessment + Dates

Presentation — May 2003
Group report - May 2003
Individual skills report - May 2003

Learning Outcomes

On completion of this modulegstus should be
able to:

discuss the importance attached to persa
effectiveness and personal transferable
skills;
describe key competencies;
describe and record their own personal
strengths and development;
collect ideas and data from a range of
sources;
work in a team to complete a project on
time, and produce a high quality
presentation;
apply organizational, teamwork, time
management and interpersonal skills to
project work;
Exhibit verbal and written communication
skills.

nal

Room

Will vary

Content
Brief overview of the module
content

Information Skills Components
e.g.

DNER Elements
Local EIS
Suggested Activities

Students will develop and enhance study skills.
Scenario related to assignment will be used

throughout the module — this year the students
being asked to design & deliver a training schen
aimed at particular market sectors. The student
choose the training topic and the market sector.

One hour lecture on how to find information to
support both this assignment and their studies i
general. It will cover:

Key words

Developing a search strategy

Searching the library catalogue, reading

Are




lists, the web, databases and subject
gateways.

The pre-test questionnaire will also be completed
during this lecture.

The students will be expected to complete at kast
Informs tutorials in their own time. This will not
be mandatory.

Follow-up: 27 June 2003

Extracts from the discussion:

“Feedback for the whole module is often neutralegative as some students feel
they are “being taught to suck eggs” and it is fabe their placement year that the
students realize its relevance. Lecturer X recogsithat some students’ study skill
are at a high level, but most students need to mednghem. He is especially
concerned that students do not know how to setead guality material to read and
was pleased that the results of our survey refteties.

[72)

Lecturer X had not looked at our Learn page ortilterials in great detail and
therefore could not offer any comments. Lectureras very pleased that the
students had accessed the tutorials 150 times t@teldsthat this was a lot higher
than he had anticipated. He feels students wilrohot complete a task if it is not
assessed.

Next year the focus of the module will move togssibnal development planning
(pdp) and focus more on these skills. There is atsv a third year module that
builds on Personal effectiveness and encouragesttltents to reflect on who they
are and where they want to go in their career.

Lecturer X was pleased with the library input itlh@ module and would like us to
take part next year. He would like to increaselibeary’s input to two hours with a
very subject specific search example. He is adgapit to consider timetabling
student use of the INFORMS material, the only issag be getting a lab. He is alsp
happy to consider assessing library input e.g.r@gkhe students to include a
bibliography and evidence of use in their groupap

Lecturer X feels the INFORMS tutorials would bg@fat benefit to other core
business modules, especially those with a largessesl coursework component. He
suggested that we contact the module leaders théet know the tutorials exist and
how they can point to them from their Learn pages.”




The online units were easy to create. This is th@troduction to the ALTIS (The
Hospitality, Leisure, Sport and Tourism subject gaéway) unit that is now being
used by ALTIS:-

] close this unit

-
Saclh:

> » >
EaraEnd

»‘

Googler

Stop Refresh  Home ‘ Search

J
|

Web searching:
Information gateways

Read the introduction to
this unit on the right, and
then click on
"continue"...

4 continue

‘What is ALTIS?

ALTIS is a subject gateway. Subject gateways contain links to web resources
which have been selected and evaluated for their usefulness to students,
researchers and academics in Higher Education. Subject gateways index fewer
sources in total than search engines, but they will be more relevant and of a high
quality. The sources are arranged mto subject categories.

How do you find it?

ALTIS is available on the web at http://www.altis. ac.uk or you can find it throug
MetaLib.

‘What this unit covers?

ALTIS 15 really designed for browsing by subject. This vt demonstrates how tc
browse and run simple keyword searchs.

Duration of unit: 15 minutes.

The next step showing the live ALTIS web site in t unit and the guide at the side,
taking students through this core information resouce:-

“ infroduction

|
]

Web searching:
Information gateways
(step 1 of 2)

Browsing ALTIS

On the ALTIS welcome
page you will see that
there are broad subject
areas listed.

1. Select Sports
History, which 1s under
the broad subject
heading Sport.

2. The web resources
relating to sports history
will be listed. For each
web site the record will
give you:

@ o+ Q7 Goger
Back Eotird Stop  Refresh  Home ‘ Search @
low graphics

L

|
Au-ls IAny Resource Type

The guide to Internet resources in hospitality,
leisure, sport and tourism.

About ALTIS
Contact Us
Suggest a link
Hospitality & caterin,
Hospitality management | Food
hygiene | Jobs & careers |
more

Leisure & recreation

What's New
Learning Materials
Site Map

Activities | Outdoor recreation |
Research | Atfractions | more .

Sport & exercise Travel & tourism

P.E.|Sports history | Ethics |
Sport & exercise science |
more ..

Organisations | Statistics | Trave
Guides | Policy & planning | more

The Affis partners are ;.
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The INFORMS units are linked into the individual module within Learn:-

Address [&) https:i/learn lbore.acuk(Ib/ESA006!

Ui versity Librar:

(E54005

informs

The Business School

by illustrating how to effectively create search strategies to pinpoint the relevant information sources

process you will need to complete before you deliver your chosen training session

learn

Buth Stebbings

Interactive Information Skills Tutorials to support module 02BSAQ006 Personal Effectiveness

Throughout your time at University you will need to find information to support your studies. This page will help you search quickly and easiky

One of your assignments requires you to deliver a a leaming event. The following tutorials walk you through the information gathering

‘ 1. Searching techniques

To get started follow the tutorial below for handy hints on the searching process

m
‘The Searching Process

‘ 2. Background on planning and delivering training

Eeee

=
[ [ @ Trasted sies |

The INFORMS online units (Online tutorials) linked to Loughborough University’s
Library web pages for information skills support:-

== help in finding information

about us

catalogue
electronic

library) - Fincling information can be hard, so the Library has created online tutorials, guides and

search

Uosees|  courses to help you.

Online tutorials Courses run by the Library

|Guides

Sel-Guided Tour - plan of the

The searching process .
Library

Finding information for
your first assignment

Lunchtime in the Library courses -
Library catalogue: basic  introductions to general and subject
specific resources

Finding information for
your project: successful

database searching

Database of the month - how to
search particular databases more
[effectively

|Library catalogue:
advanced

Citing references and
creating bibliographies

[Keeping yourself up-to- |
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There are now 22 Loughborough portfolios within theINFORMS database: -

INFORMS Learning Materials
Loughborough University

M Loughborough
University

Please select a unit or portfolio from the list below
if you would prefer a printable single page version of a unit, click on the printer icon <&

Other Portfolios:

Loughborough University - Business Scheol

Loughborough University - School of Sports & Exercise Science
Loughborough University - Department of Civil Engineering
Loughborough University - Chemistry

Loughborough University - Computer Science

Loughboreough University - IPTME

Loughborough University - Aeronautical and Autemotive Engineering
Loughborough University - Cheinical Engineering

Loughborough University - Electronic and Electrical Engineering
Loughborough University - Systems Engineering

Loughborough Universitv - School of Mechanical and Manufacturing Engine ering

6.2 Loughborough conclusions

The INFORMS project has shown that:

The INHALE database writer can be easily transtetoeanother institution and
database tutorials can be written quickly. Witliar months 18 unique tutorials
were written by the Loughborough project team topsut three academic
departments.

The database tutorials were embedded into threelle®dnd delivered via the
VLE, Learn. Therefore demonstrating that the tatisrcan be embedded into
alternative VLEs, including those that are “homevgn” such as Learn.
Academic staff involved in the pilots became awalrthe importance of
information literacy skills. Plus those studematttook part in the project
became more proficient in searching the Interndtsarbject specific resources.
The INHALE questionnaires provided valuable datavbrat electronic resources
staff and students are using and provided valuakel@back on the INFORMS
tutorials.

Admin tools such as the Project module start uprecan be customized to meet

local needs and formally record teaching requirdgsen

12



The INFORMS project at Loughborough has:
Raised academic staff awareness of the importanogéoomation literacy skills.
Offered alternative learning and teaching methods.
Assisted the Academic Librarians in further enhagdheir pedagogic skills.
Raised student awareness of good quality informagaurces.
Encouraged the sharing of learning objects and geoldgogic practice across
HE institutions through the central database dfrtals.
Two Internet subject gateways (ALTIS and SOSIG)m@eased with the tutorials

relating to their services and would like to lirkkthem.

What didn’t work as well as expected:-
With hindsight the questionnaires would have worketter if they had been
piloted first and then customized so as to eliettdr responses.
The speed of the web server at Huddersfield cacsesiderable problems in
the roll-out to students of the INFORMS resoureceface-to-face teaching
sessions to students. By the time the INFORMS ptdgam at Huddersfield
had purchased and installed a new web (with theisgg mod_perl software)

it was unfortunately too late to re-run any of teaching sessions.

However despite these problems Loughborough wasessful in replicating, testing and
refining the models, methodologies, tools and ni@tedeveloped by the INHALE
project.

Loughborough library is planning to expand the @cbto all three of the Library Faculty

Teams to support information literacy teaching asrall academic departments.

13



7. University of Oxford summary report
(Click here for the fulDxford University Final Repordnd theEnglish Faculty Report

The University of Oxford is a complex organisatemmprising many autonomous
colleges. There is a plethora of faculty, collegd Bniversity libraries all residing within
this complexity. There is no unified informationliskteaching strategy across the
colleges and unlike the majority of other UK unsiges courses at Oxford are not
modularised.

The INFORMS project was managed at Oxford via tearhing and Teaching Group
within the Oxford University Computing Services.

The work was done in conjunction primarily withriioy staff in three subject-specific
Faculty libraries. (English, Medicine, Social Saes).

Due to the nature of tutorial teaching a lot ofuation training to online resources is
conducted by librarians rather than by academit asaat other institutions. In addition
there is a section of the central library (SERS/st&ns and Electronic Resources
Service) which provides integrated support andesystfor a wide range of IT-related
services and activities across the library seatdrtead input to the design and construct
of the project.

The centrally-supported WebLearn VLE system (basethe Leeds created Bodington
system) was introduced in pilot phase by the Comguervices a few months into the
project. Thus there was no established usage o&s\dtExford prior to this study and
often no awareness of the concept. An initial sywas undertaken to ascertain the staff
and students’ preferred point of access to a VLBstMvhen asked about where in a VLE
the Informs resource should reside provided ansvedgsant to their awareness of the
effectiveness of their various libraries.

As well as writing the information training matdsiahe Faculty librarians delivered the
series of questionnaires to establish the basetingetencies of staff, librarians together

with students in the 3 different subject areas.
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7.1 Oxford English Faculty case study

Library staff within the English Faculty at Oxfordn formal induction and training
sessions for students and provide written docuntientas part of the general reader
services programme. However this is not normalljt mto the teaching programme.
Hence the start-up template to record the colldlmrdetween the academic teaching
staff and the librarians were not used. The Endfistulty is in the process of developing
its own online teaching strategy in conjunctionhitie establishment of WebLearn - the
new Virtual Learning Environment (VLE) for Oxfordniersity powered by Bodington.
It was felt that providing virtual training tutats would complement the current
information skills programme run by EFL staff amtteurage more students to use the

many databases and electronic resources avaitatiern.

Trials of the tutorials written for the English tdty students took place over two days in
March, with students encouraged to participatedii lacademic and library staff. An
email and poster campaign was used to advertigertect. The first day of testing was
hampered by a university-wide network problem,ibuhe end over fifty students tested
the materials and provided valuable feedback thHrqarg- and post-test questionnaires;
individual interviews were conducted in some ca3ég. questionnaires invited students
to critically evaluate the tutorials, as well ag@maging them to think more widely
about their general information skills and how tigeyabout finding material from the

Internet and other electronic resources.

The results from the trial sessions and completessiipnnaires were generally positive.
Many students had never used the databases bsddia, library staff it was an excellent
opportunity to raise awareness of the range ofuregs available in Oxford. Students
liked the fact that the tutorials were short anslyga navigate, and would allow them to
access specific help on databases at a time trettsuited them. The main problem

students experienced was actually linking in toliveresources, as one of the databases

15



used placed a limit on the number of concurrentsusich meant that access was
denied occasionally. This is something that shbveldonsidered when writing tutorials.
On a more general level, the questionnaire rebigtdighted a number of issues that
library staff need to address including an oveiarale by students on search engines
rather than using bibliographic databases fordttge searching, and a lack of
knowledge about constructing good search strategidsubject keywords for retrieving
relevant information from databases as well adritexnet.

The aim now is to write similar tutorials for atle main databases used by English
students and to link them in to information abaudrses on the VLE written by lecturers
and tutors.

The Introduction to one of the database resourcedMLA) written by the English
faculty Librarian at Oxford:-

g B —
P index P MLA - The Modern Languages Association Bibliography
Tntroduction to the MLA In addition to library catalogues, bibliographic databages are the principal mean

of finding secondary sources for your essays or researcl.
Read the introduction to . o
this unit on the right. and This unit will introduce you to the Modern Languages Asseciation Bibliograpl
(g AR am T, (MLA) - the main bibliographic database for English.

at i ?
O 1 - Lide the ol What is the MLA?
The MLA is a database containing bibliographic mformation on literature,
language, linguistics and folklore from 1963 onwards. In the database you can fiy
» continue » details of books, essay collections, journal articles, dissertations, bibliographies
working papers and conference proceedings.

The MLA database currently contains over one million citations from journals ar
series published worldwide.

How does this unit work
This unit will show you how to find the MLA through OxLIP, how to search it,

how to select the results that interest you and what to do once you have made you
selection.

The Ufn'if\)ér'sity_of Oxford’s English Faculty INFORMS Portfolio:-

INFORMS Learning Materials
University of Oxford - English

Please select a umit from the list below
if'you would prefer a printable single page version of a unit, click on the printer icon <&

University of Oxford - English umits:

Introduction to the MLA 8 steps <@

Tn thig unit you will learn about the MLA. a bibliographic databage where you can
find information about journal articles, chapters in boolks, essays in collections,
etc. The MLA 1s a central reosurce and very important complement to the library
catalogue.

16



The English Faculty pages on the University of Oxfal’s VLE Web learn:-

The University of Oxford’s English Faculty Library INFORMS web pages:-

17



7.2 Oxford conclusions
At the start of the project the VLE that was toused in the project at Oxford was about
to be installed and the librarians involved wegststg “from scratch” with both the
writing of the information skills resources and tise of the VLE. By the end of the
project the following outcomes had been achieved: -
The librarians within the 3 Faculty libraries wrdi@ new information skills units.
The INFORMS tutorials are now embedded in the Qkfdniversity VLE and
will act as a framework for teaching students howotate, select and exploit
relevant information sources in the future.
Information about some of the Faculties is now lavde on WebLearn and
academics are starting to mount online, interadéaening and teaching materials
including reading lists, lecture notes and bull&mards.
The INFORMS project provided an ideal opportundy éxploring new methods
of teaching information skills to students withimetcontext of the VLE.
The INHALE questionnaires provided the Oxford faguibraries with valuable

data on the information seeking skills of the shideat Oxford.

What didn’t work as well as expected:-
The organizational set-up at Oxford was confusimg hus communication with
the relevant people was not straight forward.
Extracting feedback from the librarians at Oxfordswdifficult to establish via the

various mechanisms set-up for this purpose (Disocu$3oard, e-mail)

8. Technical report

The INHALE user guide was re-edited and disserahata the Discussion
Board.

An Editorial Policy on creating the INFORMS unitgas produced.

18



A Conditions of Use Agreement that includes a GQvea€ommons License was
created.

The CGI code developed during the INHALE Projecswwarted to work under
the faster mod_perl environment.

Improvements were made to the way the code iststeot, with common
functionality placed into several core Perl modules

Support was added to allow UKCMF compliant metadatae added to
individual units.

Basic support for generating IMS Content Packagen@QUUKCMF) versions of
units, using metadata stubs to link back to thalzke.

Support was added to allow institutions to downlcad usage logs in Excel CSV
format.

Changes were made to provide a more flexible metii@dlocating accounts and
portfolios, along with the facility for institutiato manage their own settings.
Support was added to allow institutions to cust@ntie appearance of their
portfolio and units.

Scripts were written to allow automated processiheb based evaluation
reports in to SPSS.

9. Evaluation report

The following is a summary from tHBlFORMS Final Evaluation Report

There are also 17 individual Evaluation Reportgftbe surveys undertaken of the
information seeking behaviour of the students atghdorough and Oxford located

within the Evaluation Reportssection on the INFORMS project web site.

9.1 Evaluation aims
The main aims of the evaluation were:

to investigate the impact of the materials on infation seeking skills of academic

staff and students
to measure the impact of the materials on raismgreness of IE resources

to monitor staff involvement within the VLE envinment

19



to investigate the impact of project involvementtba pedagogical and technical skill

of librarians

To document project learning, monitor progress disdeminate reliable information

to stakeholders.

9.2 Success criteria, performance indicators and ¢comes

Success Criteria

Performance Indicator

Outcome

Take-up of the projegtNumber of modules within two partnerargets achieved an
deliverables sites using the materials exceeded
Number of INHALE/INFORMS skill§ 400 plus units used b
packages used by external institutions | circa 16 HE/FE
Number of student logins to materials institutions to date
Positive statistics draw
from VLE's
Positive impact on Lecturer assessment of impact No interviews undertaker
student learning Student achievement of learning outcome$ositive evidence draw
from questionnaires
Project deliverablesProject milestones reached Milestones reached

reached or exceedq

on time and within

rd’'ime-scales achieved

Costing and budgeting mechanisms adhég

Some
rrehluation

slippage 0

=]

budget to Project completed withif
budget

Increase in the Number of academic staff and library stafositive evidency

knowledge base dfactive collected

academic staff, library Number of staff undertaking staffThis indicator not

staff and studentsdevelopment programmes in this area necessarily  viable

using the IE forn positive evidence draw

teaching and learning

instead from reports frorn

both institutions

1%

=]
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Sharing of  bes
practice/new
partnerships with

other HE Institutions

t Number of academic papers delivered

Number of new relationships forged

Papers delivered an
ongoing
New relationships forge

with both institutions anc

N

with the 16 HE/FE
institutions mentioned
above

Cultural change Number of staff involved Positive evidence from

within partner| Uptake of materials both

institutions Number of modules in the VLE Uptake achieved and
exceeded
18 tutorials created at
Loughborough, 10 at
Oxford

Transferability of| As above Evidence of successful

INHALE products| Staff feedback transfer and developmept

and resources

of toolkits, products an

resources

9.3 Evaluation results

9.3.1 Investigation of the impact of the material®n information seeking skills of

academic staff and st

udents

The 17 Evaluation Reportisom the different surveys undertaken at Loughbgloand

Oxford showed the following:-

Loughborough Students

Improvements in i

nternet and database searchitlg ski

Little change in use of information sources

Some change in awareness of information sources

Positive responses to the INFORMS materials
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Refinements recommended for survey instruments

Oxford Students
Improvements in internet searching skills
Big increases in use of some information sources
Increases in awareness of information sources
Positive responses to the INFORMS materials

Information required at point of need i.e. in a VLE

9.3.2 Take up and use of the INFORMS information sks materials within modules
in the VLE’s
Loughborough
18 new subject specific database tutorials foretlsigbject areas were created and
piloted
Web log statistics show student access to theiglgacross all 3 schools
Oxford
10 new subject specific database tutorials forelsughject areas were created and
piloted

Observation of student use during all piloting sass

9.3.3 Investigation of cultural change within the prtner institutions

Loughborough
Pedagogical and technical skills of a select griugbrary staff were enhanced (p3

September 200Boughborough University Library’s Report

Awareness of Academic Librarians raised about lfidiky of electronic tutorials for
different learning styles and for time and placéeafning (ibid. p 28)

INFORMS database tutorials may be offered in staffelopment training for Library
staff (ibid. p28)

Percentage of academic staff became more awahe ahportance of information

literacy skills (ibid. p3)
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Three other academic departments are interestesing the INFORMS materials
(ibid. p28)

Awareness of this type of learning raised acrosacaldemic departments (ibid. p 28)
New INFORMS tutorials planned per department fottmeademic session (ibid.
p28)

Increases in student awareness of subject speedotrrces may lead to move away

from current ‘Google’ culture (ibid. p28)

Oxford
INFORMS tutorials may be a valuable follow up/redti@on tool for Medical students
to refresh and expand skills (@ford University Final Report

Online tutorials to become part of English studefdgrmation skills training
programme (ibid. pp 4/5)

Responsibility for developing new online tutoritdsbe included in job description of
English Faculty Reader Services Librarian (ibid) p5

Increased use of VLE envisioned to change learoutigire of English faculty if
closer liaison is achieved between tutors and typsgaff and students will thus be
encouraged to use more electronic databases, auglgrthe profile of the library

will be enhanced (ibid. p5)

Format of library induction sessions may be charigeghcompass remote access to
INFORMS tutorials from student study bedrooms (ilpif)

Changes may be introduced to make informationssk&#lsential component of all
undergraduate degrees in the English Faculty (5gl.

Extra training sessions on how to use the Intgonagberly for academic research
should be introduced (ibid. p5)

9.3.4 Monitoring and reporting the progress of theproject including information for
stakeholders
Huddersfield

The evaluation was tracked by an evaluation eMegtand timeline and entries on the

progress were kept as daily diary entries. A Rtdmscussion Board was used for
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communication and dissemination between the thagm@rs as well as serving as an
archive of progress. Telephone, email and writ@mmunications also served to
monitor the progress. The Project Website was lpb date with news and reports.
Steering Group meetings were minuted and progegssts were delivered by all
partners. Monitoring and Formative reports wergvde=d to JISC at the appropriate set
times.

(All the Evaluation and other reports can be foandheINFORMS Projectvebsite)

Dissemination

Loughborough

Internal
DIS newsletter
Librarians report to the Library User Committee
Library web page

University’s Learning in Progress afternoon

External

e-Lit Conference — Paper presented
Stubbings, R & Franklin, G. (2008lectronic Information Literacy: the Loughborough
experience of Inform®aper presented at the e-Lit Conference, GlasgtaggGw
Caledonian University.

JIBS seminar — Presentation

Demonstration to Leicester University Library

Oxford
Internal
Learning Technologies Newsletter — item included
External
Murray, V. ‘Informing Oxford’. Article submitted t€ILIP Update
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Other Dissemination Activities
Presentations and Demonstrations :

5" February, 2003 presentation to UCR,University &frrgan

19" February , 2003 presentation to UCR NottingharmfTre

28" February, 2003 Demonstration to librarians at @tyeUniversity

12" May, 2003 Demonstration to librarians at St. MestCollege of HE

6™ June, 2003 Metadata presentation to EC SIG Graeatiny, held at the University of
Huddersfield.

11-13" June, 2003 Round Table at e-Lit Conference Glasgaledonian University,

1% July, 2003 Poster Demonstration, Learning and Aiegdnnovation Unit-

Conference, University of Huddersfield

10. Summary

Supportive evidence has been gathered from bothgrarto show that the INFORMS
materials have had a positive effect on the infaionaseeking skills of students involved
in the piloting.

A comparison with the INHALE project findings atite INFORMS project student
evaluations have shown that the students’ informnagkills and needs at Oxford and
Loughborough are not dissimilar from students else and that there is still a
considerable need for core information skills téaghparticularly on creating a search
strategy and on key subject information resources.

Academic staff in the pilots at Loughborough haeedfited from being involved in the
project. The picture is slightly different at Oxfowhere the academics are not involved
in student induction training in online resourdesyvever, the project has been successful
in raising their awareness of the value of thistgptraining.

Student awareness and use of |IE resources hasrnoeeased at both institutions,

perhaps more so at Oxford than at Loughborough.
Staff involvement within the VLE environment hashencreased due to the project at

both institutions. At Oxford the implementationtbé VLE is still in its early stages and

the project ran at an ideal time to explore newho@s of teaching information skills to
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students within this context. At Loughborough YHeE is well established, even so the
project raised a lot of interest and led to requiésim several departments for tutorials to

be written for their subject areas.

At both institutions project involvement has hademeficial impact on the pedagogical
and technical skills of a number of the librariag.Loughborough the tutorials were
written to follow good pedagogic practice and wenecked and tested prior to roll out
by Library staff, including Academic librarians,rer Library Assistants and Library
Assistants. All involved stated the process hdthaned their abilities and knowledge of
databases. The tutorials may be offered as Swfeldpment training to further enhance
library staff skills. At Oxford library staff wenearticularly keen on the opportunity to
exploit the new VLE to produce new methods of teagimformation skills to students,
as well as exploring this new perspective alongsidee traditional training methods.
Both institutions found the writing of their mat&s very straightforward and
successfully created a large number of tutoridlsis achievement alone points to new
technical skills being gained by all the staff itweml. Furthermore, the Oxford English
Faculty Library, in particular, believe that thplanned future implementation of the
INFORMS tutorials can only contribute to the neverof library staff in the increasingly

changing information environment.

Dissemination at Loughborough has resulted in @sieand take up of the INFORMS
tutorials across several other academic departmentsitially involved in the piloting.
At Oxford the picture is not as clear given the ness of the VLE, however, within the
English Faculty it is planned to progress the INRBRtutorials to provide a significant

part of the student information skills training gramme across key databases.
Cultural change has begun at each institutionpéidble of INFORMS has been dropped

into these two new academic pools and alreadyipipées are spreading further and

further afield.
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Finally the INFORMS database is being utilised Byother HE/FE institutions and over
400 teaching units are being used to teach infoomaearching skills to students. A
number of possible exit strategies have been peupfos the project, currently these
include a basic maintenance service level agreefoettie web site and resources and

the commercialisation of the INFORMS software vid@ammercial Fellowship at the

University of Huddersfield.
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